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Introduction 
The extent to which children will succeed or 
fail in school is determined by the type of beginning 
they have in school. It is therefore important that 
beginners have a beginning that will serve as a good 
foundation for the upper elementary grades. In view 
of these obligations to the child it is nepessary that 
all teachers of primary grades interest themselves in 
curricula development and program making. 
"Today education is accepted as being the com­
plete socialization of the individual.""" 
We no longer expect the pupil to get something 
definite from school, such as we would go to the store 
to purchase a doll. Education is a process and not a 
result. Education is the process of adjusting the in­
dividual to the world in which he lives. 
In view of the facts stated above the purposes 
of this thesis are as follows: 
1. To outline a definite program that may facil­
itate the work of the writer with the primary 
children of the Hebert High School. 
2. To plan a program which may be carried out 
with the aid of the children to attain de­
sired results. 
xlielvin, A. G. , The Technique of Progressive Teaching 
p. 16, New York , John Day Co. 
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3 .  T o  check  p rog re s s ive  p rog rams  fo l l owed  by-
o t h e r  t e ache r s  o f  p r ima ry  g r ades .  
E xp l ana t i on  o f  Te rms  
P rog ra m a s  r e f e r r ed  t o  i n  t h i s  t he s i s  sha l l  
i nc lude  e duc a t i ona l  con t en t  o f  s ub j ec t  ma t t e r  ma t e r i a l .  
I t  sha l l  be  u sed  i n  connec t i on  w i th  c l a s s room ac t i v i ­
t i e s .  
The  t e rm  p rog re s s ive  c a r r i e s  w i th  i t  t he  con ­
cep t s  o f  e duca t i on  t ha t  a r e  con t i n u o u s ly  chang ing  t o  
mee t  new  demands .  I t  s i gn i f i e s  con t i nuous  changes  
and  ne w adop t i on s .  I t  p r ov ide s  a  t e chn ique  f o r  changes  
f rom yea r  t o  yea r .  P rog re s s ivenes s  ha s  no  s e t  s t a nda r d ,  
bu t  m u s t  me e t  t h e  n ew s t anda rds  da i l y .  
T he  p rog re s s ive  t e a c he r  may  be  t e r m ed  a s  a n  a r t i s t  
w ho  g ive s  he r  room a  l i v ing  a tmosphe re .  
P rocedu re  i s  t he  m e thod  o f  do ing  a  pa r t i c u l a r  
t h ing ;  t ha t  me thod  a s  app l i ed  t o  t he  i nd iv idua l  i s  
c a l l ed  h i s  t e chn ique .  
A  p rog re s s ive  t e chn ique  i s  a  spe c i f i c  p rocedu re  
f o r  ca r ry in g  ou t  p rog re s s ive  educa t i on a l  a c t i v i t i e s  
i n  t h e  c l a s s ro o m.  
T he  p rog ram and  su g g es t ed  p rocedu re  sh a l l  i n ­
c lude  on l y  t ha t  ma t e r i a l  wh ich  may  be  adop t ed  t o  
F i r s t ,  Seco n d  and  Th i r d  t r ade s .  No  a t t emp t  w i l l  be  
mad e  t o  mak e  a  sp ec i f i c  p rog ram fo r  e a c h  g r ade ,  bu t  
a  gene ra l  p rog ram and  gene ra l  p ro cedu re s  wh ich  may  
b e  u sed  i n  a l l  t he  g r ades .  
- 3 -
i ' h i s  s t udy ,  o r  r epo r t ,  i s  l im i t ed  due  t o  t he  
f a c to r s  o f  t ime  and  kn o wled g e  o f  p rog re s s ive  p ro c e ­
du re  f o r  comp i l i n g  ma t e r i a l  o f  t h i s  so r t .  
The  F undamen ta l  E l e m e n t s  O f  A  P rog re s s ive_Prog ram 
The  ba s i s  o f  an  improved  p rog ram and  p rog re s s ive  
p roced u re  t o  be  u sed  i n  any  s choo l  i s  ba sed  upon  t h r ee  
f a c to r s ,  n ame l y ;  t h e  ch i l d ,  t he  t e ache r ,  a nd  t he  s c hoo l .  
The  C h i l d  
"The  s choo l  p rog ram and  eve ry  va r i ed  p rocedu re  
ex i s t  f o r  t he  ch i l d .  A l l  educa t i on a l  p roce s se s  mus t  
b eg in  w i th  t he  ch i l d .  Th e  wor k  mus t  be  s i gn i f i c an t  
t o  t he  ch i l d  f o r  he  can  l e a rn  on ly  by  h i s  own  su s ­
t a i ned  e f f o r t .  Th e  ch i l d  i s  d i s c ip l i ned  by  t he  r e spon ­
s i b i l i t i e s  t ha t  i t  mus t  a ccep t  du r ing  t he  l e a r n ing  
p roce s s .  The  t e ach ing  un i t s  o f  conduc t  mus t  a r i s e  
2  f rom t he  c h i l d ' s  e xpe r i ence . " "  
T he  Teache r  
"The  t e ache r  i s  r e spons ib l e  f o r  s t i mu l a t i n g  
t he  ch i l d ' s  r e spo n s e . "  Th i s  may  be  a ccompl i shed  by  
getting the child interested and keeping order. It 
i s  t he  r e spons ib i l i t y  o f  t h e  t e ac he r ,  a l so ,  t o  p r epa re  
t he  ma t e r i a l  and  o rgan i ze  i t  f o r  c l a s s room use ,  "The  
t e ache r  mus t  a r r ange  un i t s  o f  con d u c t  a s  a  va luab l e  
b r i dge  be tween  t he  ch i l d  and  t he  cu r r i cu lum"  a s  
" l i f e  i s  a  s e r i e s  o f  i n t e r e s t i ng ;  i n t e r l ock ing  and  
i n t e rwov en  un i t s  o f  co n d u c t . "  "The  t e ache r  mus t  ma in -
2 Melv in ,  A .  G .  ,  Op> .  G i t .  ,  p .  24  
Ke lv in ,  A .  G .  ,  Op .  C i tV ,  p .  68  
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t a i n  a  f l ow  o f  l e a rn i n g  f rom t he  ch i l d  t o  t he  cu r r i c ­
u lum.  1 , 4  
T he  Schoo l  
"The  new  t e ache r  i s  t he  make r  o f  t h e  new s c hoo l .  
And  t h e  new s cho o l ,  wh ich  i s  so  d i f f e r e n t  f rom t he  
o ld , • ac tua l l y  l ooks  d i f f e r en t .  I t  i s  a  w a lk ing  abou t  
s c hoo l  r a t he r  t han  a  s i t t i ng  down  one .  The  ch i l d r en  
i n  i t  may  be  do ing  any  t h ing  t ha t  i s  good  f o r  ch i l d r en  
t o  do . " 5  
I t  i s  no t  an  i n s t i t u t i on  r u n  by  r egu l a t i ons  and  
r u l e s ,  bu t  a  co ram un i t y  o f  s e l f - de t e rmin ing  ch i l d r en  
busy ing  t hems e l ve s  abou t  a  dozen  o f  t h i ngs .  I t  i s  
no t  a  ro om w i th  rows  o f  s e a t s  whe re  ch i l d r en  s t ay  s t i l l  
b y  t he  h o u r s ;  i t  i s ,  on  t he  con t r a ry ,  a  soc i a l  o rga n ­
i z a t i on ,  a  soc i a l  o rgan i sm  i n  wh ich  t he  i nd iv idua l  ha s  
g r ea t  f r e  dom t o  deve lop  and  l e a rn  abou t  b u i l d i n g s ,  
a r ound  t own ,  and  be s t  o f  a l l ,  o f t en  ou tdoo r s  i n  t he  
coun t ry .  I n  t he  new  s choo l  t he  ch i l d  w i l l  d ev e l o p  a -
long  l i ne s  s im i l a r  t o  t he  en v i ron men t  ou t  o f  s c hoo l .  
The  s choo l  p rog ram shou ld  c r ea t e  a  l i f e  s i z e  wor ld  f o r  
t he  ch i l d .  
T he  s choo l  i s  no t  a  p l ace  whe re  ch i l d r en  do  a s  
t hey  p l ea se .  Ch i l d r en  a r e  g i ve n  f r e e dom o f  cho i ce  and  
t he  manne r  o f  l e a rn ing  and  wha t  t hey  w i l l  l e a rn  i n  
4 Melv in ,  A .  G .  Oo .  C i t . ,  p .  68  
5 l b  i d ,  p .  69  
- 6 -
each  f i e l d .  A t  t h e  same  t ime  t he  n ew  s choo l  mus t  be  
a  h o m e ,  a n d  a  c o m m u n i t y .  T h e  e n v i r o n m e n t  m u s t  b e  d i s ­
cus s ed  a t  l eng th .  The  p rog ram mus t  become  a  spec i a l i z ed  
pa r t  o f  t h e  env i ronmen t .  The  t oo l  sub j ec t s  mus t  be  
t aug h t  i n  c onne c t i o n  w i th  t h e  a c t i v i t i e s .  Ch i l d r en ,  
w i th  i n s t ruc t i on ,  i n  t he  t oo l  s ub j ec t s ,  mus t  r e f l e c t  
t he  i n s t ruc t i on  i n  t he  a c t i v i t i e s  t ha t  t hey  pe r fo rm .  
Ch i l d r en  w i th  de s t r uc t i ve  t endenc i e s  mus t  no t  be  a l l o w­
ed  t o  l e t  t hem  deve lop .  
The  s choo l  i s  no t  a  p l ace  whe re  t he r e  i s  no  
d i s c ip l i ne .  
The  c l a s s  does  no t  b eg in  and  e n d  a t  r egu l a r  
t i me  pe r i ods  a s  do  t he  o r t h o d o x  fo rma l  s choo l s .  A  
l e s son  mus t  be  conce ived  no t  i n  wha t  t h e  t e ache r  t e aches  
bu t  i n  wha t  t h e  pup i l  l e a rn s  b a sed  upon  h i s  needs .  
T he  nex t  pa r t  o f  t h i s  t he s i s  w i l l  conce rn  i t ­
s e l f  w i th  t he  mak ing  o f  a  su i t ab l e  p rog ra m adap t ab l e  
t o  t he  p r ima ry  g r a de s .  
-7-
Program Suggested 
Before a teacher can outline a valid school 
program, it is necessary that she explore the needs of 
the pupils in her class. A teacher "ho proceeds along 
lines comparable to those may accomplish a desirable 
aim. If, however, the teacher proceeds along lines 
inconsistent with proper planning, and succeeds, she 
reaches her goal by mere chance. A teacher should make 
out a goal card. The program of work that she has out­
lined for the pupils should be restated in terms of 
conduct goals. The conduct goals are commonly listed as: 
1. Ability to do, 
2. Knowledge concerning work, 
3. An understanding of work, 
4. Personal application of worth and value. 
The problem of preparing a program and restat­
ing it in terms of the four conduct goals or learning 
products will vary. Regardless of the program, it should 
be restated in terms of conduct goals for one's own 
purpose. A program thus restated and put into opera­
tion is called an activate program. 
The criteria of an activate program 
Every activate program must possess the following 
characteristics:° 
/» 
°Kelvin, A. G., .he Activate Curriculum 
p. 24, hew fork , John Day Co. 
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1 .  T he  goa l s  mas t  be  s t a t ed  i n  t e rms  o f  conduc t ,  
such  a s :  
( a )  F eed ing  one ' s  s e l f ,  
( b )  He lp ing  mo the r  c l e an  house ,  
( c )  R id ing  t he  hobby  ho r se ,  
( d )  W ra pp i ng  Ch r i s t mas  p ack ag es ,  
( e )  Rak ing  t he  ya rd  f o r  f a t he r .  
2 .  Each  g oa l  shou ld  r ep r e sen t  some  a c t  o r  so me  
complex  a c t  i nvo lv ing  a  s e r i e s  o f  subo rd ina t e  
a c t s ;  i nvo lv ing  knowledg e ,  unde r s t and ing ,  s k i l l s  
and  acqua in t ance  w i th  sub j e c t  ma t t e r  i n  many  
f i e l d s .  
3 .  Each  goa l  mus t  be  exp re s sed  i n  an  a c t i ve  m o o d .  
E .g .  s end ing  f l o wer s  t o  a  s i c k  f r i end .  
4 .  G oa l s  mus t  be  exp r e s s ed  i n  spe c i f i c  fo rm .  
The re  a r e  va r i ou s  deg ree s  o f  s pe c i f i c i t y .  The  more  
spec i f i c  and  c l e a r e r  t he  goa l  t he  be t t e r  i t  i s  t o  t he  
l e a r ne r .  Two  p i t f a l l s  t ha t  t e ache r s  mus t  avo id .  F i r s t ,  
t h a t  o f  b e ing  t oo  g en e ra l  t o  i n d i ca t e  s i gn i f i c ance .  
Second ,  t h a t  o f  b e in g  so  spec i f i c  a s  t o  be  imprac t i c a l .  
5 .  Each  goa l  shou ld  be  so  s t a t ed  t ha t  t he  l i f e  
s i gn i f i c a nc e ,  i nd iv idua l  and  soc i a l ,  s ha l l  
be  obv ious  t o  t he  l e a rn e r ,  such  a s ;  f o r e t e l l i ng  
wea the r  t o  avo id  d i s comfo r t ,  
7 l .i. e l v in ,  A .  G .  ,  O j > .  G i t ,  ,  p .  25  
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The  sugges t ed  p ro g ram w i l l  have  t he  fo l l owing  
d iv i s i ons :  
1 .  Read ing  Ac t i v i t i e s  
2 .  Soc i a l  S t ud i e s  
3 .  Hea l t h  
4 .  Language  Ar t s .  
I n fo r ma t ion  f o r  t he se  d iv i s i ons  w i l l  be  g iven  
so  t ha t  i t  m ay  be  u se d  i n  t he  wr i t e r ' s  own  c l a s s  room.  
Read ing  i s  now c ons i de r e d  t he  mos t  impor t a n t  
su b j ec t  i n  t he  p r im a ry  cu r r i cu lum.  A l l  phase s  o f  a  p r o ­
g ram shou ld  i n c lude  r ead i ng  a c t i v i t i e s  wh ich  a r e  s i g ­
n i f i c an t  i n  bu i l d ing  up  o the r  a c t i v i t i e s .  
The  o ld  p rocedu re  o f  mak ing  da i l y  s c he du l e s  
does  no t  f i t  i n to  t he  new s cheme  o f  p rog ram m a k i ng .  
Mor e  t ime  shou ld  be  g i v en  t o  t he  ma jo r  a c t i v i t i e s .  
W i t h  t h i s  i n  mind  t he  wor k  f o r  t he  p r im a ry  g r ades  ha s  
been  d i v ided  i n to  t he  fo l l ow ing  s c he du l e .  
-10-
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. X x • 8 Pr inc ip l e s  unde r ly ing  r ead ing  In s t ruc t  i on  
"T he  phys i ca l  f i t ne s s  o f  pup i l s  i s  a n  e s s en t i a l  
p r e r equ i s i t e  f o r  unde r t ak ing  r ead ing .  
Sc i en t i f i c  examina t i on  and  d i agnos i s  shou ld  f u r ­
n i sh  t h e  ba s i s  f o r  co r r ec t i ons  an d  phys i ca l  upbu i l d ing .  
Hea l t h  c a r e  and  t r a i n ing ,  w i th  spec i a l  r e f e r ence  
t o  r ead i n g  ab i l i t y ,  shou ld  be  co n t i nuous  t h rough  ou t  
t h e  s choo l  day .  
The  r e ad ing  p rog ram shou ld  a f f o r d  abundan t  ma­
t e r i a l s  o f  a  w ide  va r i e t y  and  r an ge  i n  d i f f i cu l t y ,  i n  
o rde r  t o  s e rve  i nd iv idua l  needs  and  i n t e r e s t .  
P rov i s i on  f o r  ex t ens ive  r ea d ing  shou ld  i nc l ude  
m uch  s imp le  ma t e r i a l .  
S tud i e s  o f  a  ch i l d ' s  i n t e r e s t  a s  r evea l ed  by  
c onve r sa t i on ,  ob j ec t s  b rough t  t o  s choo l ,  and  p l ay ­
g r ound  a c t i v i t i e s  shou ld  f u rn i sh  a  ba s i s  f o r  a r ous ing  
mo t ive s  f o r  r e ad ing  an d  f o r  s e l ec t i on  o f  con t en t  i n  
ha rm ony  w i th  h i s  n eed s  an d  de s i r e s .  
Sk i l l s  shou ld  be  a cq u i r ed  a s  nea r l y  a s  pos s ib l e  
i n  s i t ua t i ons  i n  wh ich  r e a d i ng  i s  func t i on ing  na t u r a l l y .  
Remed ia l  r e ad i ng  shou ld  b e  gu ided  by  a  knowle dge  
and  app l i c a t i on  o f  t h e  r e su l t s  o f  wor thw h i l e  s c i en t i f i c  
s t ud i e s .  D i agnos i s  p r eced i n g  an d  accom pany ing  r emed ia l  
r e ad ing  shou ld  emp lo y  c a r e fu l l y  de s igned  measu re s  c r ea t ed  
by  expe r t s .  
^ Ten t a t i v e  Cour se  o f  S tudy  i n  Read ing  F o r  t he  K inde r ­
ga r t en  and  P r imary  Grades .  
- ov .  1 ,  1937  -  C inc in na t i  Pub l i c  Sc hoo l s  
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Eve r y  t e ache r  shou ld  be  a  t e ache r  o f  r e ad ing ;  
and  r e a d in g  shou ld  f unc t i on  i n  t he  o the r  s choo l  sub j ec t s  
and  f i nd  a  p l ace  i n  mos t  c l a s s  room a c t i v i t i e s .  
Ob jec t i ve s  o f  Read i ng  I n s t ruc t i on  
1 .  A de s i r e  t o  r ead .  '  
2 .  A  g r adua l l y  w iden ing  r ange  o f  r e a d in g  i n t e r e s t .  
3 .  Rh y thmic  ey e  movemen t s .  
4 .  A  w i d e  span  o f  r e c ogn i t i on  and  a  r ap id  r a t e  
o f  speed .  
5 .  Ca re fu lne s s  i n  h an d l i ng  books .  
6 .  I ndep en d en ce  and  accu racy  i n  wo rd  r e cogn i t i on ,  
c .  A  t hou gh t fu l  r e ad ing  a t t i t ude .  
3 .  Accu ra t e  comprehens ion  and  i n t e rp r e t a t i on .  
9 .  Cu l t i v a t i n g  r ead ing  t a s t e s  and  i dea l s .  
1 ° .  e s t ab l i sh  e f i e c t i ve  o r a l  r e a d in g  hab i t s . "  
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A unit of work that may be used in the Primary 
Grades in Reading; 
Reading, "The Three Sears" 
Approaches: 
1. Pictures: 
(a) Bringing pictures of bears. If children 
are unable to find pictures, the teacher 
should bring them. 
(b) Get a cartoon picture of animals' houses, 
(c) Look at pictures in books. 
2. Stories: 
(a) Tell the story of the "Three Bears"; 
(b) Tell other bear stories; 
(c) Tell stories of adventurous children, 
3. Poems: 
(a) Animals at Play, 
(b) Jungle Jingles, 
4. Trips: 
(a) Zoo 
(b) Furniture factory, 
5. Discussions: 
(a) 'what animals eat, 
(b) Are animals mean? 
(c) Being kind to animals. 
-14-
A ct iv i t i e s :  
1 .  Co l l e c t  p i c tu r e s  o f  b ea r s ,  
2 .  Co l l e c t  s t o r i e s  o f  bea r s ,  
3 .  C o l l e c t  s t o r i e s  o f  o the r  an ima l s  
4 .  Co l l e c t  p i c tu r e s  o f  o t he r  an ima l s ,  
5 .  P l ann ing  and  bu i l d ing  a  home  f o r  t he se  an ima l s ,  
6 .  Make  a  cha r t  o f  t h e  names  o f  t h e  an ima l s  co l ­
l e c t ed ,  
7 .  Make  cha r t s  o f  t h e  p i c tu r e s  o f  t h e  an ima l s  
c  o l l e c t ed ,  
3 .  Ac t  t h e  s t o ry ,  
9 .  Bu i l d  t he  t h r ee  bea r s '  h o u s e  i n  t he  room 
o r  t r a n s fo rm  house  a l r e ady  i n  room.  
Subseq u en t  Ac t i v i t i e s :  
1 .  C ove r  t he  s i de s  w i th  l ogs ,  
2 .  Sh ing l e  t h e  house ,  
3 .  Make  cu r t a i n s  f o r  t he  h o u se ,  
4 .  Make  r ugs ,  
5 .  Make  cupboa rd  f o r  bowl s  
6 .  Make  ch a i r s  an d  c u s h ions ,  
7 .  Make  w indow boxes ,  p l an t  f l ower s ,  
3 .  Pape r  i n s ide  o f  wa l l s ,  
9 .  Mak e  benches ,  
10 .  Make  t h r e e  beds -one  f o r  e a c h  bea r  i n  t he  
s t o r y ,  
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11 .  Pa in t  f u rn i t u r e ,  
12 .  Sew de s igns  o f  t h e  "Three  Bea r s "  on  be d  
sp r eads ,  
13 .  De s ign  rugs ,  
14 .  Mak e  book l e t s  o f  b ea r  s t o r i e s  a nd  p i c tu r e s .  
Cu lmina t i ng  A c t i v i t i e s :  
1 .  P repa r e  a  l i b r a ry  co rne r  o f  book l e t s  conce r n ­
i ng  an ima l s ,  
2 .  S t age  an  exh ib i t  o f  ma t e r i a l s  mad e  du r i ng  
t he  a c t i v i t y  pe r i od ,  such  a s ,  t h e  h ouse ,  f u r ­
n i t u r e ,  p i c tu r e s ,  and  book l e t s .  
3 .  A n  a s s emb ly  o r  home- room p rog ram,  
4 .  P l ay ,  




.'HAT DEFINITE OBJECTIVES SHALL WE SET UP?*"' 
Objectives in Terms of the Program Itself: 
Socialized groups - sharing, cooperating, adjust­
ing to control , and working together without inter-
f erence. 
A functional program, in which children "learn 
to do by doing" and gain social understanding through 
living and re-living social life in many of its aspects. 
An expanding program, from simple child-like 
experiences and forms of expression to more integrated 
unit of work; and from the study of significant fac­
tors in the child's immediate surroundings to those 
that contribute to his needs in an inter-related community. 
Continuity of program: the experiences emerg­
ing naturally through developing pupil interests; sequence 
determined also through pupil achievement - no losses v 
due to gaps in experience; progressive in difficulty -
no losses through duplication of activities on an 
earlier level. 
First-hand contacts and experiences (whenever pos­
sible) with the phases of life being studied. 
Objectives in Terms of pupil Development: 
'Tentative Course of Study , 
Cincinnati Public Schools 
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To orient the child in his environment, 
To develop a sense of interdependence, 
To develop a sense of personal responsibility, 
To aid the child in becoming a happy, contributing mem­
ber of society. 
A'o aid the child in acquiring: 
(a) Social Interest, Attitudes, and Appreciations 
Friendliness and comradeship with class­
mates, 
Growing interest in neighborhood and com­
munity life, 
Appreciation of the service of community 
workers, past and present. 
Friendly interest and freedom from preju­
dice toward those who differ in race, 
nationality, and ways of living. 
Appreciation of kindness, loyalty, courage, 
fair-mindedness and other social virtues. 
Interest in work to be done instead of him­
self and his performance. 
Desire to cooperate with others. 
(b) Social Understanding: 
Relationship of members of the family 
Relationship of farm, market, grocery and 
home, 
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Chain of workers and carriers necessary to 
carry a letter to its destination, 
Common needs of all people - Indian, Eski­
mo, Dutch families and our own families, 
Dependability of public helpers; engineer, bus 
driver, postman, etc. 
Such generalizations as: 
Children are dependent upon others for food, 
clothing and shelter. 
People depend upon plants and animals for 
food, clothing and shelter. 
The school and city provide for children's 
protection and safety. 
Self-care is one way of helping others. 
All members working together make a hap­
pier fam ily. 
Pets and farm animals depend on people for 
care and protection. 
Individual kindness to others makes home and 
school happier. 
Health habits make us better able to play 
and work happily. 
Members of families help each other. 
Taking care of things and neatness make 
schoolrooms more attractive. 
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(c) Social Habits and Abilities: 
Ability to participate in group work-excursions, 
construction activities, dramatization, 
library and reading groups. 
Ability to handle problems incidental to group 
living. 
Growing ability to conform to group rule. 
Ability to think clearly in solution of problems. 
Ability to seek and obtain information. 
Ability to select and use materials carefully and 
with due consideration of rights of others. 
Ability to work independently. 
Ability to think first and act afterward. 
Persistence until tasks are completed. 
Coordination of eye and hand at easel and work 
bench. 
Ability to take and give criticism. 
(d) Knowledge: 
Names attached to concepts; streets near school; 
farm animals; farm implements; vegetables, 
fruits, grains; articles at grocery or 
market; days of week, months; seasons. 
Definite and accurate information concerning: 
Sources of our foods? 
How some foods grow? 
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Ways of preparing for winter? 
The affect of seasons in farmer's work? 
How farmer cares for his animals? 
Needs and habits of pets? 
How milk is kept clean and pure? 
How people travel? 
Sources of clothing -  wool, cotton, linen, 
silk? 
Work of making our clothes? 
How Indians procured clothing, food, shel­
ter,  etc,? 
( e )  S u b j e c t  M a t t e r  S k i l l s :  
Subject matter for the development of skills 
should be made out by the teachers on the 
basis of the individual child's experiences. 
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•vHAT CRITERIA SHALL WE SET UP FOR EVALUATION 
AND SELECTION OF EXPERIENCES AND UNITS? 
The following are criteria which the committee have 
c oneidered 
Is the experience of vital interest to the child? 
Is i t  closely related to his present l ife? 
Does i t  grow naturally out of his past experi­
ences? 
Will learnings which take place as a result of 
this experience be of value to the child now? 
Will the experience lead into broader interests 
and significant understandings? 
Will i t  stimulate many kinds of activities? 
Will i t  provide for physical,  mental and personal­
ity growth? 
To what extent will the activities permit each 
child to plan, execute and evaluate? 
Is i t  sufficiently flexible to be adaptable to 
various levels of individual members of the 
group as well as to the group in i ts entire­
ty of interest? 
Is this experience the next step for these children? 
Will the experience guide the child to appreciate 
the contribution others make to his comfort 
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and well being? 
Will it assist him to find his place in society? 
When the teacher is considering whether or not to enlarge 
an experience: 
To what extent does this unit lend itself to first 
hand experience? 
Is adequate material available to carry out this 
unit satisfactorily and successfully? 
As the teacher of this group, is my own background 
such that I am able to meet the learner's 
needs in the best possible way at this time? 
WHAT ARE UNITS OF WORK? 
A unit of work is a series of related, wbrthwhile 
experiences evolving from and giving direction to child 
interests and developing essential meanings for the 
child's understanding of the social life in his immediate 
environment, it means a larger learning situation in 
which real life experiences both inside and outside the 
classroom, are selected and so organized that children 
plan and carry on their activities and evaluate the out­
comes. it utilizes in one major schoolroom enterprise all 
the different ways by which a child learns, extends his 
social horizon, and strengthens his capacity for coopera­
tive action. 
-A composite of definitions selected as pertinent 
by the Committee-
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Normai Interest of Young Children Are; 
Pets Homes and home life 
Toys Streets and Street Life 
Families Birds, Bees, Butterflies 
Animals Auto, airplane, bus, train 
Playmates Personal comfort: clothing, food 
Playground Festivals: Christmas, Hallowe'en 
and others 
Units of Experience found to be More or Less Common to 
Kindergarten and Primary Courses of Study and in the Class 
room of our Schools 
Getting acquainted 
Explore Kindergarten or First Grade Room 
Playhouse 
A Big Boat 
(or bus, or auto, or train, or streetcar, or 
automobile) 
Study of Houses and streets 




Caring for canary, 
Caring for goldfish 
Setting up an aquarium 
Care of little chicks 
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Care of setting hen 
A kitten's visit 
preparing for and caring for rabbits (or rats, or 
mice, or guinea pigs) 
Pet show or exhibit 








Trip to see Santa 
Party 
Toy shop 
Christmas in other lands (Grade III) 
Festival of Dolls (II or III) 
Valentine Day (connect with Birthdays) 





Use of a date line for the year with Holidays and 
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Festivals marked on it  will help children in Grade 
III with time sense and use of graph. 
Farm Unit: 
Trip to farm 
Study of animals and their care 
Dramatize farm experience 
Build a play farm 
Exhibit; What the farmer does for me. 
Study of Foods; 
Story of milk 
A grocery store 
Visit to a bakery 
A city market 
The dairy 





Study of Clothing: 
Study of wool 
Study of silk 
Study of cotton 
Study on linen 
Study of Rayon 
Oar City 
Pioneer Life 
City and Country Life 
City work and workers 
Sources of our food 
Sources of our clothing 
How we travel 
Study of Indian Life 
Study of Eskimo 
Study of Dutch Life 
Study of Japanese Life 








ILLUSTRATIVE UNITS FOR THE VARIOUS LEVELS* 
A PLAYHOUSE UNIT 
Suitable for Kindergarten and Pre-Reading First 
Grade Classes 
I - Aims 
a - To improve emotional control and social adjust­
ments through cooperative planning, 
b - To develop the right emotional attitudes toward 
family and home life. 
II - Suggested Approaches 
a - Have playhouse furniture around the Shristmas tree, 
b - Some morning have play corner arranged as a sur­
prise. 
c - Children bringing in own toys after Christmas, 
d - Getting the "Patsy Doll" from the dairy Council, 
e - Have in Kindergarten dolls with changes of cloth­
ing and one or two pieces of furniture. Add 
pieces as children suggest them, 
f - Child bringing doll and buggy to kindergarten, 
g - By exposing children to suggestive materials: 
1 - Blocks 
2 - Big Boxes 
3 - Playhouse frames 
h - Family Approach 
^Illustrative Unit - Cincinnati Course of Study 
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III - How to stimulate Interest 
a - Through conversation. 
b - Through pictures, stories, and songs, 
c - By use of available materials, 
d - Group participation: 
1 - Carrying out children's plans 
2 - Teacher setting the stage 
a - Guiding activities to carry out teacher's 
plans: 
1 - Excursions in looking at houses under 
construction 
2 - Visiting homes of children 
IV - Specific Interests Developed 
a - House 
1 - Plans for the house while under construction 
2 - Informational facts about the house and home 
a - Rooms 
b - Furnishings 
c - Finding need for more furniture and fur­
nishings 
b - Family 
1 s Creating situations around which dramatic 
plays would develop, so that children might 
express thought and feeling through speech 
and action. 
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2 - Helping the child to become more interested 
in the duties of each member of the family, 
a - What child himself can do to help 
b - Standards raised 
Activities 
a - Constructing house 
b - Finding and collecting boxes 
c - Contributing own toys 
d - Arranging and furnishing house 
e - Dramatic play and conversation 
1 - Telephoning 
2 - Playing mothers 
3 - Dressing up 
4 - Cooking 
5 - Cleaning 
6 - Sewing 
7 - Washing and ironing 
8 - Going out 
9 - Having company 
10 - Caring for dolls 
11 - Marketing 
12 - Gardening 
13 - Recreation 
14 - Imitating father's activities 
f - Stories and story telling 
-31-
Outcomes 
a - Emotional 
1 - Health 
2 - Courtesy 
3 - Self-control 
4 - Leadership 
5 - Imagination and imitation 
6 - Adjusting difficulties 
7 - Acquiring and testing social customs 
8 - Willingness to follow as well as lead 
9 - Growth in organizing and carrying on play 
without the help of the teacher, 
b - The establishment of right attitudes toward home 
life and relationship between the members of the 
family. 
1 - Development of love of helping in each child's 
home 
c -  Increases knowledge and insight into. 
1 - The many and various functions a mother has 
in the home 
2 - How children can utilize materials found in 
the room for their play 
3 - Language expression and increased vocabulary 
4 - The ability to add events to play already 
started 
5 - The variety of accessories needed to carry 
out play 
6 - The muscular coordination in use of new tools 
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and material 
7 - The opportunity to apply past experiences to 
new situations 
d - Habits of economy of time and materials 
e - Satisfaction in the achievement of something worth­
while and the enjoyment of the entire group, 
f - Possible experiences which may follow. 
1 - Interest in transportation 
2 - Interest in community life 
3 - Interest in pets and their babies 
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DEVELOPING A POST OFFICE ACTIVITY" 
By 
Gertrude F. Parrish 
Huber Elementary School, Findlay, Ohio 
After reading Unit One, "Workers Who Protect Us," 
and Unit Two, "Workers Who Carry our Messages," in 
Susan's Neighbors, the second grade of the Huber school, 
Findlay, made an excursion to our local post office, 
fire station, and police station, not only to obtain 
first hand contacts with these community agencies, but 
also to help us understand the work of each of these im­
portant groups of workers. 
Before visiting these places we discussed and wrote 
on the board what we wanted to see, and what we included 
in our l ist .  
What we want to find out— (1) Where to mail our 
letters; (2) Where to buy stamps; (3) How letters are 
postmarked; (4) How much a stamp costs for special de­
livery; (5) Does the mail plane stop at our airport? 
What We Want to See— (1) Stamps; (2) Postmaster; 
(3) Mailmen; (4) Clerks; (5) The postmarking machine; 
(6) The mail bags; (7) The mail trucks. 
What We Want To Do— (1) Be polite; (2) Buy stamps; 
(3; Mail our letters; (4) Cancel our letters, 
The telephone was used by the children to make the 
appointments to visit  these places. 
'^Illustrative Unit from Ohio Schools 
April, 1939 
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A Profitable Excursion 
It was a valuable experience for our group to buy 
and put our letters through the proper slots. The assistant 
postmaster then took us through the offices, showing us 
where the stamps are kept and how they are protected from 
being stolen. Next he showed us the canceling machine and 
we were permitted to put each of our letters through it. 
Then we saw the clerk sorting the mail and where the 
mail is brought in. 
All of our anticipations were realized and a very 
happy, eager, and interested group of young citizens 
returned to our classroom. 
After telling, discussing, and recording our ex­
periences, we planned to make a post office, for our 
school for valentines. 
Construct ion Details 
We used a wooden frame, which we had used in the 
fall for a fruit and vegetable market, and two mattress 
boxes to construct the post office. Then we whitewashed 
it. The post office called for the making of such equip­
ment as mail bags; boxes to catch the mail and letters; 
a package shelf; stamps; toy money; and signs. An en­
gineer, two assistants, two timekeepers, carpenters, and 
painters were employed to construct it. Much valuable 
knowledge in numbers, measuring, telling time, and read-
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ing was gained as each worker learned what he needed to 
do to excel in his specific skill. 
Before selecting a postmaster, an assistant post­
master, clerks and postmen, their qualifications and duties 
were listed. Everyone in the room desired and coveted 
these positions, so everyone prepared himself for the test. 
As a result, every child in the room had the opportunity 
to participate in the activity. 
Our post office was completed and ready for service 
on February 6, 1939. Each of the rooms in our elementary 
building cooperated and mailed their valentines through 
our office. Truly, the stamp window presented a busy 
scene. Play stamps were purchased with toy money. After 
each mailing, the letters were postmarked (our local post 
office furnished us with a stamper and pad) and then 
sorted. Next the postman for each grade delivered his 
mail to that room. In our own room each child called 
for his mail at the window of the office. This necessi­
tated the need of that clerk recognizing each child's 
written name. 
Our second grade room was known as local and each 
of the other rooms were out-of-city. We had 1,116 local 
and 2,117 out-of-city letters mailed through our office. 
Just as the plea goes out in December to "Do your Christ­
mas Mailing Early," so we had to post and make announce­
ments to the effect "Mail Your Valentines Early. Avoid 
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the rush." 
Some of the results of this activity were: 
1. Telling our experiences to others 
a. Developing oral expression 
b. Saining poise 
2. Writing letters 
a. Writing a letter to our mother asking her permis­
sion to go on the excursion 
b. Writing "thank you" letters to the principal, 
superintendent, and mothers who transported us 
to the post office 
3. Reading stories about these helpers 
4. Learning songs and poems 
5. Playing games 
6. Adding and subtraction in purchasing stamps 
7. Measuring in constructing the post office 
8. Learning to tell time. 
The qualities and attitudes developed which they 
need in solving problems that are bound to arise in their 
lives are: 
1. Developing initiative 
2. Developing and increasing self-reliance 
3. Assuming responsibility for completion of a task 
4. Working together cooperatively toward a better group life 
5. Expressing originality and ingenuity 
6. Growing in perseverance 
7. Developing open-mindedness and understanding within the 
class group itself 
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The Seasonal Rush 
The children had opportunities to pool and share 
materials and ideas; plan, decide, evaluate, and judge 
together; confer, report,  and discuss. 
Since valentines have been mailed, letter writing 
has become the vogue and each child answers the letters 
which he receives. As a result of this activity, the 
pupils are acquiring fresh information, new insights, 
and a better appreciation of the world in which they live. 
Through i t  they are able to live the life of a social 
group in a democracy. Thus they are learning to live 
today so that they will be able to live in our world of 
tomorrow. 
Perhaps the major responsibility of the elementary 
teacher is that of orienting children in the world in 
which they live, of developing in them ever-widening 
view of this social and physical world. Children can 
do this only as they increasingly develop understandings 
and appreciations of this world. 
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Social Study Activities Included in Reading 
1. Help the rest of the class to make a class story 
book in order to teach cooperation and interdependence. 
2. Enumerating countries that the stories told some­
thing about. 
3. Visiting places in the community that are re­
lated to the locations in the stories. 
Number Work Activities in Reading 
1. Keeping account of the number of original stories 
the individual tells. 
2. Keeping account of the number of stories read. 
3. Keeping account of the number of stories read 
by the entire class. 
4. Finding the average number of stories read by 
the class. 
5. Keeping account of new words learned during 
the study of the story. 
Spelling Activities Included in Reading 
1. Learn to spell all new and unfamiliar words. 
2. Use unfamiliar words in sentences. 
3. Find another word that means the same as the new 
word. 
4. Prepare a new word spelling book for all such 
words. 
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A well planned reading program will include the following 
activities: 
Drills 
1. Word recognition 
2. Using words in a sentence 
3. Pronounciation and enunciation 
4. Silent reading 
5. Oral reading 
Story Telling 
1. Telling original stories 
2. Telling stories that are read by some one 
else 
3. Telling stories that have been read silently 
All reading matter may be divided into two classes; 
reading material for information and reading material for 
pleasure. Reading material in the primary grade may be 
used as a teaching device to teach other learning funda­
mentals. Opportunities arise for teaching language dur­
ing the reading activity period, especially during the 
reading activity as "telling original stories", "telling 
stories that have been read orally by others", and "tell­
ing stories that you have read silently." 
Language Activities Included in Reading 
1. Good choice of words 
2. Use of correct words 
3. Constructing a good sentence 
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4. Making a complete sentence 
5. Correct pronounciation and enunciation 
Dramatic Art Activities Included in Reading 
1. Diction 
2. Developing interpretation 
3. Enunciation and pronounciation 
Writing Activities Included in Reading 
1. Making a booklet of stories read 
2. Writing an original story 
3. Rewriting a story that was read silently 
4. Labeling pictures 
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The final form of a suggested activate program to 





Eating what is good to make me grow well, 
Sleeping the amount to make me grow well, 
Playing in the way desirable to make me grow well, 
2. Home Making: 
Doing my part in housekeeping, e.g. dressing myself 
Doing my part in helping my family to live well, 
e.g. showing pleasure when pleased, 
3. Producing; 
Helping those who are working in the family, 
Dramatizing school work, especially that compar­
able to that done by grown ups, 
4. Technifying: 
Making objects needed by myself and others; objects 
of cardboard, wood, metal and clay. Building with 
large and small blocks, caring for and operating toys, 
5. Communicating: 
Talk so others can understand what I say, 
Tell what others want to listen to, 
Read what others write, 
Sing ing _with _ot her s, 
^Melvin, A. G., The Activate Curriculum 
p. 145 - New York , John Day Co. 
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6. Socializing: < 
Playing with other children, 
7. Thinking: 
Thinking about what I do and what I am to do (1/5 of 
day) The teacher must direct the thinking. 
8. Teaching: 
Show others what I know well, help them to learn 
to do it, 
Teach myself what I can learn by myself, 
9. Energizing: 
Saying grace before meals, (imitative level) 
Saying my prayers, (imitative behavior) 
10. Originating: 
Making new things differently from things made 
by others. 
Composing songs, painting pictures, making new 
objects from clay, telling original stories. 
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The Final Form Of A Suggested Activate Program 
To Be Used In The Upper Primary Grades, Based On The 
Ten Major Learning Activities.^ - 0  
8 - 1 0  Y e a r  O l d  L e v e l -
1.  Growing: 
Behaving in such a way as to make me grow well,  
not getting angry, not being afraid. 
Bring my eating habits under control; e.g. eating 
slowly and in a way not to displease those about me, 
2. Home-Making: 
Taking over regularly some share of the housekeeping 
at home and at school. 
Doing something for other members of the household, 
3. producing: 
Definitely and regularly helping members of the 
family in some aspect of their productive work. 
Dramatizing in school some form of productive work 
such as making Christmas cards for sale. 
Technifying: 
Making objects needed by myself and other objects 
of cardboard, wood, metal,  and clay. 
5. Communicating; 
Write letters so that others can read them. 
Writing on the wall newspaper, 
Speaking aloud so that I  can be understood. 
1 0Melvin, A. G. -  Op. git ,  p. 145 
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6. Socializing' 
Y/orking for the good of the classmates and of the 
school, e.g., making inquires, collecting information, 
or securing material in out of school time. 
7. Thinking: 
Thinking about what I do, 
Seeing things about me, 
Finding out about things I see, 
Making trips to places of interest, ships,, parks, 
refinery, museums, factories, asking thoughtful 
questions. 
8. Teaching: 
Give definite time to teaching others what I know 
especially well, 
Teaching others around me what they need to know. 
9. Energizing: 
Suitable exercise in the form of practice. Such 
practice would vary according to the age of the 
child. 
10* Originating; 
Making new things different from those of others. 
Composing songs, painting pictures, making new 
objects in clay, make new stories. 
THE CHILD CENTER ACTIVITY GRAPH 
The above graph shows in a composite form the 
activity field and the activities, with the 
child as the center. In order to have a well-
rounded, balanced life, each space must be filled. 
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Health instruction has to do with the teaching in­
formation and the creation of health ideals and attitudes. 
In the level one, two and three, the emphasis in the health 
teaching should be on the formation of desirable health 
habits and attitudes which favor healthful practices. 
Objectives for Health for Primary Grades 
1, Opportunities to develop habits of performing 
health practices for the promotion of physical,  mental,  
emotional and social health, 
2, Opportunities to develop attitudes forming health 
ful living for the promotion of health as a valuable asset 
for a worthy and rich life, 
3, Opportunities to develop understanding of health 
facts applicable to making the school, home, and community 
a healthful environment in which to live, 
A health program for the First,  Second and Third 
Grades is unique in that i t  must be f irst,  last and al­
ways utilitarian in nature. The teaching must be composed 
largely of activities with a minimum amount of lectures 
on the part of the teacher, A program of health care and 
training would include the following: 
1, Health Supervision, 
2, Health Instruction, 
3, Health Service,"1"^ 
wState Course of Study of Texas -  Bulletin Mo, 359 
^Nelson and Van Hagen,- Physical Education For Elementary 
Schools 
p. 29 -  New York ,  A.  S. Barnes Co, 
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Health supervision would include lighting, heating, 
ventilation, sanitation, inspection of hands, nails, ears, 
teeth, clothing and health habits. 
Health services would include the duties of the 
Doctors, Nurses, Dentists and Oculist. 
A Program for Health Supervision 
1. Health talk or health story that brings out the 
correct method of lighting, heating, ventilating, 
and standards of sanitation. 
2. During morning health inspection have pupil 
check the shades, thermometer and sanitation 
along with the nails and teeth. 
3. As a culminating activity children may: 
a - Draw a thermometer and denote the desired 
temperature reading, 
b - Draw windows with shades correctly drawn, 
c - Draw window hoist to proper ventilation level, 
d - Draw cartoons or find pictures that will do 
for health conscious posters. 
A Program of Health Service 
1. Health play that will portray the function of a 
health clinic, the duties of the health Doctor 
and health Nurse. 
2. Have various helath clinics, such as; eye clinic, 
teeth clinic, weight clinic, etc. 
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3. Have penny programs to provide money for health 
treasure. 
4. Serve milk to under-weight and mal-nourished 
children. 
A Program For Health Instruction 
1. Read health stories, 
2. Dramatization of health plays, 
3. Have health movies (make your movie, using a 
box, toweling, pictures, etc.) 
4. Have a Doctor and sometimes a Nurse to talk to 
the pupils. 
5. Have children to tell the results of ignoring 
sleep schedule and health instruction pertain­
ing to the teeth and eyes. 
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UNI'T - DENTAL HEALTH 
A. Purposes 
1. To impress the children with the importance of 
caring for the teeth. 
&. Brushing teeth, 
b. Exercising the gums, 
c. Foods to eat, 
d. Refrain from cracking nuts and biting hard 
foods which may break the teeth. 
e. Dental inspection 
2. To remove fear of dentist, 
3. To secure cooperation of parents in caring for 
children's teeth. 
B. Methods: 
1. Show large pictures of the structure of the teeth 
2. Have children's teeth examined by local dentist, 
3. Make reports to parents, check to see if parents 
have taken care of needs. 
4. Give "Good Teeth" buttons to those who have good 
teeth. 
5. Make posters and various booklets pertaining to 
the teeth. 
6. Read poems and stories about the teeth. 
7. Dramatize a dental play. 
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Body Cleanliness 
1. Necessity of daily baths, 
2. Cleaning hands, face, and nails often 
J* 
3. Keeping hair clean, 
4. Keeping clothes clean, 
Cleanliness in Classroom and Schoolyard 
1. Proper ventilation and light, 
2. Proper temperature, 
3. Clean floors, des^s and other furnishings, 
4. Keeping yard clean, 
5. How to destroy waste material. 
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METHOD OF CARRYING OUT PROGRAM 
"The procedure that a teacher will use is precluded 
by the organization of the class. A class group is dif­
ferent from a group of children in a class. A class group 
is more than a mere unit of children sitting in a room. 
A class is bound together by the interweaving of person­
alities. They are related members of a social group. 
They have a common interest in the trips they take to-
12 gether and their lives in common." 
In order to proceed with a minimum amount of diffi­
culties there should be an organic unit in the whole 
class, a unit which is felt  by the students and under­
stood by the teacher. That feeling is the potent 
part of the class moral.  
The size of the class is important. There seems 
to be a very definite limit to the size of the class that 
may be effectively handled by a teacher. Twenty-five 
is suggested as a normal size, with thirty being the top 
limit.  
Large classes hamper a progressive program. The 
teacher must organize the activities to fit  the class 
when the class is large. Oftimes the procedure modifies 
the program. 
1 2Melvin, A. G. The Activity Program 
p.139- New York ,  John Day Co. 
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The following statements are considered guiding prin-
1 3 ciples in outlining a progressive procedure for teaching. 
1. "Organize the class in convenient working groups. 
2. Make provisions for correlation and integration 
of subject matter. 
3. Arrange the procedure to provide for perpendicu­
lar unit of work. 
4. Make provision for each child to come in contact 
with the teacher at least once each quarter of 
the day. 
5. Make the procedure provide for study and play 
as well as recitation. 
6. Maintain a flexible procedure. 
7. Make the procedure serve the class rather than 
the school^ at which time the pupil would be 
serving the procedure." 
Woffard, K.V.- Modern Sducation in The Small Rural School 
p. 106 - New York , Macmillan Co. 
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§UMMAKY AND CONCLUSION 
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This thesis marks finis to the writers exploration 
into the field of progressive educational methods and 
Elementary Programs in search of a program and a procedure 
to be used in the Hebert High School, 3eauraont, Texas. 
The program that has been outlined by the writer is based 
on principles with definite consideration for the accepted 
conduct goals to which education is directed. 
The program is adaptable to reading, social studies 
and health. The definitions of "program" and "progressive 
procedure" are ultra modern in the sense that they carry 
the most recent educational concepts. 
The rapid economic, social and political transi­
tions have placed more stringent demands on education than 
ever before. Educational program organizers have met 
those demands with an activate curriculum, and sub-divided 
into activity programs. 
The writer has explored the immediate needs of the 
pupils and the assured future needs, and has arranged a 
program that will furnish the content matter to satisfy 
taese needs. The program is based on the ten conduct 
goals; growing, home-making, producing, technifying, 
communicating,socializing, thinking, energizing and orig­
inating. The basis of the procedure outlined in this 
thesis is the "child center theory". 
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A unit of work showing ths approach, initial 
activities, subsequent activities, and culminating activ­
ities has been included also. 
The writer hopes that this work will be of benefit 
to her and to some other teacher of primary work. 
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